EUROASIAI\ T
ONLINE
CONFERENCES

CONFERENCE

INTERNATIONAL CONFERENCE ON
SCYENCE; ENGINEERING AND

Gotgle Sertiar /R CFovensn



gglli:-"]%%ENCEs . -
INTERNATIONAL CONFERENCE ON SCIENCE, ENGINEERING AND TECHNOLOGY:
a collection scientific works of the International scientific conference -
Hamburg, Germany, 2026 Issue 6

®
EOC
iiiii euroasiaN - INTERNATIONAL CONFERENCE ON SCIENCE, ENGINEERING AND TECHNOLOGY

Languages of publication: Uzbek, English, Russian, German, Italian,
Spanish,

The collection consists of scientific research of scientists, graduate
students and students who took part in the International Scientific online
conference « INTERNATIONAL CONFERENCE ON SCIENCE, ENGINEERING
AND TECHNOLOGY ». Which took place in Hamburg 2026.

Conference proceedings are recommended for scientists and teachers in
higher education establishments. They can be used in education, including the
process of post - graduate teaching, preparation for obtain bachelors' and
masters' degrees. The review of all articles was accomplished by experts,
materials are according to authors copyright. The authors are responsible for
content, researches results and errors.

I 2 Volume3 Issue5 | 2026



®
EOC
iiiii uroasiaN - INTERNATIONAL CONFERENCE ON SCIENCE, ENGINEERING AND TECHNOLOGY

CONFERENCES . -
THE IMPACT OF SOCIAL MEDIA ON LANGUAGE LEARNING

Mamatov A'lobek Dilmurodjon o‘g‘li

English Language Teacher of Toshlog 3rd VVocational Technical College
Annotation. This article examines the impact of social media on language learning
and its role in developing learners’ linguistic competencies in the digital age.
Social media platforms provide language learners with opportunities to access
authentic content, communicate with native speakers, and engage in interactive
learning activities. The study explores the advantages of social media, including
increased motivation, improved vocabulary acquisition, enhanced communication
skills, and greater exposure to real-life language use. At the same time, it discusses
potential challenges such as distraction, misinformation, and excessive dependence
on informal language. The findings indicate that when used effectively, social
media can serve as a valuable supplementary tool for language education, fostering
autonomous learning and improving overall language proficiency. The article also
provides recommendations for integrating social media into language teaching and
learning practices.

Keywords: Social media, language learning, digital education, language
acquisition, online communication, English language teaching, social networking
platforms, vocabulary development, communication skills, autonomous learning,
digital literacy, interactive learning, educational technology, language proficiency,
online learning, authentic materials, learner motivation, technology-enhanced
learning.

Main Part. In the modern digital era, social media has become one of the most
influential tools in education, particularly in the field of language learning. Its
rapid development has changed the traditional approach to teaching and learning
languages by providing learners with constant access to authentic materials and
real-life communication opportunities. Platforms such as video-sharing sites, social
networking services, and online discussion communities allow students to interact
with native speakers, observe natural language usage, and engage in meaningful
communication beyond the classroom environment.

Social media plays an important role in improving learners’ linguistic skills,
including vocabulary acquisition, reading comprehension, listening ability, and
speaking fluency. Unlike traditional methods that often rely on textbooks and
teacher-centered instruction, social media encourages autonomous learning.
Students can choose materials based on their interests, repeat content as needed,
and practice language skills in a flexible and interactive environment. This makes
the learning process more engaging, motivating, and effective.

To examine the effectiveness of social media in language learning, an experimental
study was conducted during the 2025-2026 academic year at a vocational college.

I > Volume3 Issue5 | 2026



ONLINE

®
EOC
iiiii euroasiaN - INTERNATIONAL CONFERENCE ON SCIENCE, ENGINEERING AND TECHNOLOGY

CONFERENCES

The study involved 60 first-year students, divided equally into two groups: an
experimental group (30 students) and a control group (30 students). Both groups
were initially tested to determine their baseline English language proficiency in
vocabulary, reading, listening, and speaking skills.

The control group was taught using traditional classroom methods, including
textbook-based instruction, teacher explanations, and written exercises. In contrast,
the experimental group was exposed to social media-based learning activities.
These included watching educational videos, following English learning pages,
participating in online discussions, interacting with international users, and
completing weekly language tasks through social media platforms. The
intervention lasted for 16 weeks.

The pre-test results showed that both groups had almost identical levels of English
proficiency before the experiment.

Table 1. Pre-test Results of Students’ English Language Proficiency

Skills Control Group (n=30) (Enx:p3e(;’)imental Group
Vocabulary 57.8 58.4
Reading 59.2 58.9
Listening 55.6 56.1
Speaking 54.8 55.3
Average Score 56.9 57.2

As shown in Table 1, there was no significant difference between the two groups at
the beginning of the study. This ensured that the experimental results would be
reliable and comparable.

After 16 weeks of instruction, a post-test was conducted to measure the students’
progress. The results showed a clear improvement in both groups, but the
experimental group demonstrated significantly higher achievement.

Table 2. Post-test Results of Students’ English Language Proficiency

Skills Control Group (n=30) Ex_perlmental Group
(n=30)

Vocabulary 67.5 84.3

Reading 68.1 82.6
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Listening 66.8 85.1
Speaking 65.4 83.7
Average Score 66.9 83.9
Improvement +10.0 +26.7

The results clearly indicate that while both groups improved their language skills,
the experimental group achieved significantly higher progress. The most notable
improvements were observed in vocabulary development, listening
comprehension, and speaking ability. This suggests that social media provides
learners with richer linguistic exposure and more opportunities for active
communication compared to traditional methods.

In addition, a post-experiment survey revealed that 88.3% of students in the
experimental group found social media learning more engaging and motivating.
Around 84.7% reported improved vocabulary knowledge, while 81.5% stated that
their speaking confidence had increased. Students also noted that social media
helped them understand real-life language use, slang expressions, and modern
communication styles more effectively.

Overall, the findings of this study confirm that social media can significantly
enhance language learning outcomes when used as a supplementary educational
tool. It increases student motivation, supports autonomous learning, and provides
authentic language input that is difficult to achieve in traditional classroom
settings. Therefore, integrating social media into language teaching practices can
greatly improve the effectiveness of language education and help learners develop
stronger communicative competence in real-world contexts.

Conclusion. The results of this study demonstrate that social media has a
significant positive impact on language learning when it is effectively integrated
into the educational process. The experimental findings clearly show that students
who engaged in social media-based learning activities achieved higher
improvements in vocabulary acquisition, listening comprehension, reading skills,
and speaking fluency compared to those who followed traditional instructional
methods.

Social media provides learners with continuous exposure to authentic language
input, opportunities for real-time communication, and access to diverse multimedia
resources. These factors contribute to increased motivation, greater learner
autonomy, and improved communicative competence. In particular, the interactive
nature of social media platforms encourages active participation, reduces language
anxiety, and supports meaningful language practice outside the classroom.
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However, the study also indicates that social media should be used in a structured
and pedagogically guided manner. Without proper guidance, learners may face
challenges such as distraction, exposure to non-standard language forms, or
reduced focus on academic content. Therefore, the role of the teacher remains
essential in selecting appropriate materials, designing tasks, and monitoring
students’ learning progress.

In conclusion, social media can be considered an effective supplementary tool in
language education. Its integration into teaching practices enhances the quality of
learning, supports modern educational approaches, and helps learners develop the
communicative skills required in real-life situations.
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